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ABSTRACT
One component of The Wisconsin Design for Reading

Ski/l Development--The Teacher's Resource File: .Word Attack--was

adapted to the needs of seven field test schools in the Southeastern

United States. The resultant-product-was a .96-pagellegional Resource

File Supplement to the basic Teacher's Resource File: Word Attack.

The file contains two parts: (1). a compendium which keys specific

page number references of commercially prepared books, .recordse

films, and other materials to 45 word attack skills and (2)

descriptions'of classroom activities teachers had-found helpful in-

skill instruction. Since there .was almost no agreement.-inthe

textbooks series used in the,seven schools and those already keyed in

the Resource Filer extensive .adaptation was made -in a .3-day teacher

workshop session in July. The following April, -a gnestionnaire.Was

sent to-one-thireLof,the teachers-to receive feedback_on --the accuracy

anitusefulness of:the file.,Most- teachers fotind the-file. to be

useful, some inaccuracies:were ,reportedrand-:constantrevision-was
generally- accepted as. necesSary.. The -sUrvey gue-stionflaire is .includ d

the appendix. (AW)
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INTRODUCTION

This report concerns one eff rt of the Southeastern

Education Laboratory to ser e its mission: to alleviate

educational disadvantage in the Southeast by improving the

school achievement of disadvantaged children. In addition

to developing educational products to serve this end, the

Laboratory:

1. annually scans the national scene to identify

products developed outside the region but

apparently with great potential for meeting

the needs of children here possibly through

careful adaptation,

2. seeks cooperative arrangements with the

developers of such products for field testing

them in the region,

maintains a network of linkages with various

regional agencies in order to assure access to

local ochools for the field tests and assistance

in cond cting them,

field tests each product with the continuing

advisbry service of the developer/ to insure

a trial that meets both the spirit and letter

of the developerqs specifications.

In view of these Laboratory interests and the fact that the

Wisconsin Research and Development Center for Cognitive Learning

has developed several products with great promise in serving
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the Laboratory's mission, a cooperative Laboratory/Center

agreement to field test one of the Center s products seemed

natural.

In the spring of 1970 the Laboratory and the Wisconsin

Center established the framework for a cooperative field test

of a Center product in selected schools of the Southeast.

The Word Attack element of the Wisconsin Desgin for Reading_

Skill Development had already been pilot tested in many

schools necessarily close to the Center and was ready for

field testing in other areas of the country, with different

student and teacher populations and under less rigorous

scrutiny. Seven schools in Alabama, Florida, and Georgia were

chosen to participate in the 1970-71 field te t of the Word

Attack element, coordinated by the Laboratory as part of its

Communication Skills Program. A d scription of the schools

and a detailing of the field test procedures are included

in SEL's Technical Report No. 5, The First-Year Field Test of

the Wisconsin Desi n for Readin Skill Development.

The present report documents the continuing efforts of

SEL and of the cooperating teachers tc adapt one component

of the 12tEL1E, the Teacher Resource File -Word Attack, to

the needs of the seven regional schools. 'It also.reports the

feedback from teachers in frequent contact with the regional

suptaement of, the Res-ourde Fi/e as to its accuracy. and_
.

.

usefulness.



THE RESOURCE FILE IN CONTEXT

A complete system for individually guided education has

0 en under development for several years at the Wisconsin

Center. The Wisconsin Desi for Readin Skill Development

(hereafter called the Design), one curriculum component of

this larger system, provides the structure for a system of

individually guided reading in grades K-6. In its prototype

form, the Design has been tested in several Wiscon in schools

ov?.r the years.
1

The developers have organized reading skills into six

broad areas: Word Attack, Comprehension, Study Skills,

Self-Directed Reading, Interpretive Reading, and Creative

Reading. Collectively, the various materials produced for

each area represent a systematic effort to:

1. state explicitly (a) the basic reading skills

which by consensus, are essential for compe-
tence in reading, and (b) corresponding behavioral

objectives for each skill

2. assess skill d velopment wi h criterion eren ed

testd

provide a framework for instruction, using a

variety of procedures and instructional
materials

1Askov, Eunice N. .Assessment of a S stem for Individualizing

Reading Instruction, Technical Report No. a ison: Wisconsin

Research and Development Center for Cognitive Development, 1970.

ta.
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4. provide a management system for planning
instruction, grouping children with common
skill needs, and monitoring their learning
progress. 2

Presently the Word Attack element is fully developed

and has been pilot tested. Terminal and interim objectives

have been stated as well as 45 carefully sequenced specific

behavioral objectives. These objectives are divided into

four levels--A, B, C, and D--which correspond in general with

most reading programs in grades K-3. The materials which

have been produced for the Word Attack area are:

1. Rationale and Guidelines an overview of the Design,

written for central office personnel, principals,

lead teacher- and reading specialists,

2. Teacher's Plannin Guide, an abridged version of

the Rationale and Guidelines intenc4-d for teachers

who will be implementing the Design,

Teacher's Resource File, a compilation of some

commercially published instructional materials

and teacher-directed activities which have been

keyed to the Word Attack skill-I

2Mary Quilling, Field
for Readin Skill Develolm t- Wor. Attacr ement, Madison:

Wisconsin Researc an Deve opment enter 175-r- Cognftive

Learning, 1971; also Wayne Otto and Eunice Askov The Wisconsin
Desi n for Readin Skill Develo Inenta Rationale and Guidelines,

1970;
Minnesota: Nationa Computer Systems, Inc.
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4. Wisconsin Tests of Readin 'Skill Developmen

criterion-referenCed paperand-pencil tests for

assessment of skill mastery, (either hand or

machine scorable)

Em21.2._Profile Cards, a list of all Word Attack

skills, with a procedure for recording skill
A

mastery and for skill grouping.

Since our pre ent co cern lies with the Resource File,

a discussion of its purposes and history, and a more detailed

description of its content and format may be hel ful. The

existence of the Resource File reflects the third overall

intention of the Desian: to provide a framework for instruc-

tion using a variety of procedures and instructional materials.

Subsumed under this general objective are the dual purposes of

the Resource File itself: (1) to provide an index to some

commercially produced materials and a source for teacher-

directed activities, and (2) to serve as a model for local

efforts to organize and index available materials. Inten-

tionally, to permit flexibility, the Design itself does not

include textbooks, student books, filmstrips, and so on for

elementary classroom use. Instead the materials used for

skill instruction are those already present in the school

that is implementing the Design. The Resource File attempts

to solve the problem of applying effectively a variety of books

-different for each school toward the specific

objectives stated in the Desig. By doing so, it makes the

Design adaptable to local needs
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The present Resource File represents a merging of two

components that teachers in the early stages of Design devel-

opment thought would be most useful. One was a Compendium

which keyed commercially produced materials to the stated

objectives; the

activities

tion. For

that

each

File presents a

other was descriptions of classroom

teachers had found helpful in skill instruc-

of the 45 Word Attack skills the Resource

list of references--book titles followed

by the exact numbers of the pages to which the teacher can

turn for material to use in teaching the skill. Filmstrips,

tapes, records, and charts are also keyed to specific skills.

Separate, single-sheet pages carry explanations of classroom

activities directed toward the skill.

The format of the Resource File used in this year 'eld

test was designed to allow additions at the local level to be

made more easily than could be done with the staple-bound

Compendium. Large envelopes, open at the t p for insertion

of single pages, are kept in two three-ring vinyl binders,

Volume 1 for Levels A and B, and Volume 2, for Levels C and D.

On the front of each envelope is printed the skill objective

(sometimes more than one per envelope) and a list of books,

each title followed by the numbers of the pages containing

material relevant to the stated skills, Inside the envelopes

are single-sheet pages with classroom activities not having a
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The Resource File is intended to be a dynamic, ever-

growing element of the Design. New references are to be added

as new materials arrive at the school; old references found

to be relatively useless in actual classroom practice are

to be deleted. As the needs of the children change, so

will the types of materials required to meet those needs.

Continual updating of the Resource File, keying those materials

to the skills is imperative for effective implementation of

the Design's individualized reading program.



A REGIONAL SUPPLEMENT

Prior to the Design's field test in the region, its

Resource File had been keyed to the needs and resources of

schools elsewh re. Thus, two early tasks of SEL personnel

were (1) to identify the extent to which the Resource File was

already geared to the needs of the Southeastern field test

schools, and (2) to supplement the Resource Pile, as needed,

in order to focus it upon these schools' needs.

To carry out the first of these tasks, at the very begin-

ning of the Laboratory's involvement with the schools, the list

of books already keyed in the Resource File was checked against

lists of the books predominantly in use in each of the seven'

schools. These- lists were submitted by the lead teacher or

principal, and each person was asked to name tha two reading

series used most often in his school (a total of 14 "most used".

series or publishers). Of the.14 responses only one was identi-

cal to a textbdok series already keyed by Center staff -.and-their

cooperating-teachsrs. This meant-that the.. -Resource File,

as it arrived .at the schools in_the beginning-of_the school

year, wouldipe helpful. (as an-index ) miinly.to;:those -who-

reported using Some of the keyed, per _es supplements

their major reading program. In addition, agreement among

the seven schools as to which series were used most often

was relatively low. Of the nine publishers or series men-
;

tioned, only two were indicated by more than one scho 1.
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Clearly, a great deal of work would have to be done to

adapt the Resource File to the seven schools with their

diversity of referencing needs. The materials mentioned as

being used most often would need to be keyed to. the Word

Attack objectives. In addition, many schools would want to

include supplementary materials which they had found useful

in certain sitUations.

Two,factors influenced the decision.Ato hold a special

Resource File Workshop. One was the unfamiliarity of school

steff -1-41 the Desien and henc- the need for training at least

at a general level, before referencing could begin. The second

was the lack of timer together with the great-amount of material

needing to be keyed to the skill objectives.

Nine teachere participated in a three-day workshop, July

20, 211 and 22- 19701.held in Atlanta at.the -Laboratory. Each

was told to bzing a specific set of materials so- that there

would be no duplication of effort. After a brief overview of

the Design and-specific.directions as to hew to -record references

in-a standard foomat-.an&how to proceed with-keying the materials,

the teachers began..--the taSk_. Of reVieleing nine-series, nearly -75

sePerete.velumesf. some rether' lengthy andi.ethers...-relatively.--brief
. . _ .

By the end of the third daY all referencing of materials available

t the worksh p was completed;-some supplementary references were

mailed in after the teachers had returned home.

Tho product of the workshop was a 96-page regional suppl

ment to the Resource File. Entries were typed and printed on
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single sheets, easily inserted into the envelopes. Each

school received as many copies as it had Resource Files,

i.e. , at least one per grade or one for every four teachers.

During the year, schools were encouraged to continue the

process of keying by reviewing familiar supplementary materials

that were iMpractical to bring to the workshop and by adding

new materials as they arrived. These-recent references were

sent to the Laboratory, compiled, typed, and printed in a

67-page second supplement which was sent to the schools in

March, 1971. These two supplements and later additions have

been combined into one 1122122E21_Emaltal_ent to the Resource

File for the Wisconsin Desi for Reading Skill Deve10-ment:

Word. Attack.



SURVEY AND RESULTS

To learn how the Resource File, as regionally supplemented,

was actually being uSed in the schools and what suggestions

teachers had for improvement, a questionnaire was developed by

SEL staff and sent during the second week of April to one-third

of the teachers in each of the seven schools, randomly selected

(N=28). All 28 responded.-

The 15 items of the questionnaire (see Appendix) were varied

in format: 5 were scaled; 4, free response; 1, ranking; and 5,

miscellaneous. Each item was designed to contribute some infor-

mation to one of the two basic questions: (1) Is the Resource

File being used according to pro edures suggested in the Rationale

and Guidelines? and (2) What improvements could be made to increase

its usefulness and to improve its format? In regard to. question

#1, the items fell into two:categories corresponding to-the-dual

purposes of the Resource File. One category concerned its use- as

a source-book-of.commercial materials and teaeher-directed activ-

ities; the-other. .concerned.its use as a-.:Mode1H-for contintouS

..ongoing-localreferendinT..

AS A SOURCE 130..(4(

'.-Questions related_ .

to the frequency with which teache s made

use of the Resource File revealed that 20 of the 2

it "frequently at the beginning of skill grouping a

the-two- or three week period The rest reported

at the beginning of skill group instruction or on occasion.

11



12

Typically, the teachers used the Resource File a to al of 5 or

6 times in 4 weeks of school though responses on the exact count

varied from 1 'o 11 times.

Judging the accuracy of the references, 24 teachers found

them accurate "most" or "praCtically all" of thetime; 3 esti-

mated 50 percent accuracy; and 1 person found it inaccurate

most of the time. That a majority considered the listings

accurate was substantiated by teachers' responses to the ques-

tion: About how many times have you located materials through

the Resource File and found them not appropriate.for the skill

you were teaching? Although the range of responses was from

0 to 6 the average was low, 1.8.

As to the usefulness of the Resource File, 3 teachers

thought it to be "indispensabl ; 20, "highly useful"; and 4,

"somewhat useful". None found it "useless" or "not very

"useful" At its present stage of development the Resource

File refers teachers mainly to commercially published books;

proportionately, there are few suggestions for teacher-directed

activities. Yet respondents ranked teacher-directed activities

from

frequently

which the

used in the classroom

teacherrherself had created.- Lessons from

and student worksheets followed, with multimedia materials

used least frequently.
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AS A MODEL

The second category of items designed to answer

question 41 pertained to the potential usefulness of the

Resource File in serving as a model for ongoing local work.

All schools made an effort to add new references to the

Resource File although some were more diligent than others.

Four schools reported using the same procedure for keying

materials: teachers share responsibility for keying but

submit their references to one person who compiles them and

inserts them in the folders. In one school all responsi-

bility for keying and compiling rested with one person,

who received occasional suggestions from other teachers.

Teachers from each of the remaining two schools held

differing views as to the exact procedure being used in

their school for the addition of new references. Their

responses were scattered among the five possibilities.

One teacher said that she had been r sponsible for more

than 10 new listings to the Resource File while 7 added between

5 and 10 references added 1 -to 5 ;references, and supplieA

no new references. Approxlmately two-thirds of the teachers

sampled, then had an active part in contributing to the growth

of their Resource File.

Throughout the year many schools ordered and received new

classroom materials appropriate for reading skill instruction.

To get an estimate of the percentage of these materials which
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were keyed to skill objeetives an added to the references,

teachers were asked to list the titles of the new arrivals and

then to check those which they had entered in the Resource

File. In cases where one person was responSibIe for adding

new references that person responded to this question.

Altogether, 33 titles were listed but only one person indi-

cated that any on- her list had beenincluded in the Resource

File. Direct observation showed that new materials actually

were being keyed as they arrived at the schools. Apparently,

the directions for this questionnaire item Were not clear, and

teachers skipped- it.

SUGGESTED IMPROVEMENTS

Free response questions on improvement of the Resource

Pile, either in content or format, elicited suggestions from

17 of the 28 teachers. Two responses however, were irrelevant

to the questions, and one was too brief to be interpretable.

As expected, the nature of the suggestions varied widely but

three main ideas did emerge. Several teachers felt strongly

provide easier access to the folders.

of a single copy for each grade at times proved inconvenient.

The second major suggestion concerned a pl:aa for constant

updating and revision of entries and for the inclusion of ideas

and 'materials from each teacher. Inaccurate references should

be deleted, and more materials added, especially ,for certain
_

skills- like rhyming words r which feW1c6mmercia1 materials
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are available. The implied need here is for more teacher-made

materials. This relates to the third suggestion, one mentioned

n 50 percent of the responses. That is the need for varied

media, especially teacher-directed activities, and preferably

activities in a game format for small or average-sized groups.

This need corresponds to the teachers' reporting that this

type of teaching situation is preferred above all others, even

though a sufficient amount of materials was not already

available. Teachers felt that they relied too heavily on

textbooks and worksheets and that more suggestions for games

and small-group activities would be advantageous.



DISCUSSION

Reviewing the questionnaire responses of 28 teachers,

or one-third of those involved in the field test, one

would conclude that, with few exceptions, the Resource

File is being used according to procedures suggested in

the Rationale and Guidelines. Those teachers who reported

low frequency of use (less than once a week) also indicated

that they referred to it only at the beginning of each

new skill grouping period; one might assume that all mate-

rials are noted at that time and that there would be no

need to refer again to the Resource File until the next

grouping period. Or, less positively, perhaps these teachers

felt no need to refer to a central source for materials.

Teacher s opinions about its usefulness were all positive

since no one rated it not very useful" or uselens," even

the individual who, at another time found references "inac-

curate most of the time Same inaccuracies were expected,

and teachers. for the most part

procedure. In fact, in one school all references to what .was

once considered a basic text for that school only were deleted

in the final=edition of the regional supplement; the ethnicity

of the student popu14tion had,changes so dramatically that this

particular approach was no longer appropriate.

Teachers overwhelmingly -favored teacher-directed and

teacher-made actiVities over lessons from textbooks or



17

student worksheets. The Resource File should be responsive

to the desire for interaction with small groups of children

by providing more directions and ideas for learning games.

Moving further in this direction, the final regional

supplement offers approximately 30 teacher-directed activ-

ities among the references. Information gathered from

on-site visits indicated that schools who received new

materials did key them to the objectives but usually one

person was responsible for this. Hopefully, having had

one year's experience with the program teachers will

become more involved next year in adding their own book

"finds" and activities to the Res°. rce File. Accumulating

exi,eriences and references each year and deleting obso-

lete entries will preserve the dynamic nature of the

Resource File and make it in reasingly more useful year

after year.
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r
o
u
p
i
n
g
?

L
e
s
s
 
t
h
a
n
 
u
s
u
a
l

A
b
o
u
t
 
t
h
e
 
s
a
m
e

M
o
r
e
 
t
h
a
n
 
u
s
u
a
l

I
N

I
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1

'1
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II
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11
III

1
lif
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A
b
o
u
t
 
h
o
w
.
m
a
n
y
 
t
i
m
e
s

h
a
v
e
 
y
o
u
 
l
o
c
a
t
e
d

m
a
t
e
r
i
a
l
s
 
t
h
r
o
u
g
h
 
t
h
e

R
e
s
o
u
r
c
e
 
F
i
l
e

a
n
d
 
f
o
u
n
d
,
 
t
h
e
m
 
n
o
t

a
p
p
r
o
p
r
i
a
t
e
 
f
o
x
 
t
h
e
 
s
k
i
l
l
 
y
o
u
w
e
r
e
 
t
e
a
c
h
i
n
g
?

A
b
o
u
t

I
n
 
g
e
n
e
r
a
l
,
 
w
h
a
t

i
s
 
y
o
u
r
 
j
u
d
g
m
e
n
t
 
o
f

t
h
e
 
a
c
c
u
r
a
c
y
 
o
f

t
h
e
 
r
e
f
e
r
e
n
c
e
s
?

P
u
t
 
a
n
 
X
 
o
n
 
t
h
e
a
p
p
r
o
p
r
i
a
t
e
 
v
e
r
t
i
c
a
l
 
l
i
n
e
:

t
i
m
e
s

I
n
a
c
c
u
r
a
t
e

A
c
c
u
r
a
t
e

A
c
c
u
r
a
t
e

A
c
c
u
r
a
t
e

m
o
s
t
 
o
f

a
b
o
u
t
 
h
a
l
f
 
o
f

m
o
s
t
 
o
f

p
r
a
c
t
i
c
a
l
l
y

t
h
e
 
t
i
m
e

t
h
e
 
t
i
m
e

t
h
e
 
t
i
m
e

a
l
l
 
t
h
e
 
t
i
m
e

C
h
e
c
k
 
t
h
e
 
m
e
t
h
o
d
w
h
i
c
h
 
b
e
s
t
 
d
e
s
c
r
i
b
e
s

t
h
e
 
w
a
y
 
i
n
 
w
h
i
c
h
 
n
e
w

a
d
d
i
t
i
o
n
s
 
t
o
 
t
h
e
 
R
e
s
o
u
r
c
e

F
i
l
e

a
r
e
 
m
a
d
e
 
i
n
 
y
o
u
r

s
c
h
o
o
l
.

O
n
e
 
p
e
r
s
o
n
 
h
a
s
 
t
h
e
m
a
j
o
r
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y

f
o
r
 
c
o
d
i
n
g
 
a
n
d

c
o
m
p
i
l
i
n
g

a
l
l
 
m
a
t
e
r
i
a
l
s
,

w
i
t
h
 
o
c
c
a
s
i
o
n
a
l

s
u
g
g
e
s
t
i
o
n
s
 
f
r
o
m
 
o
t
h
e
r

t
e
a
c
h
e
r
s
.

A
l
l
 
t
e
a
c
h
e
r
s
 
s
h
a
r
e

r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
f
o
r
 
c
o
d
i
n
g

b
u
t
 
s
u
b
m
i
t
 
t
h
e
i
r

r
e
f
e
r
e
n
c
e
s
 
t
o
 
o
n
e
 
p
e
r
s
o
n
w
h
o
 
c
o
m
p
i
l
e
s
 
a
n
d

i
n
s
e
r
t
s
 
t
h
e
m
 
i
n
 
t
h
e

F
i
l
e
.

A
l
l
 
t
e
a
c
h
e
r
s
 
a
d
d

r
e
f
e
r
e
n
c
e
s
 
t
o
 
t
h
e
 
F
i
l
e

i
n
d
e
p
e
n
d
e
n
t
l
y
 
w
h
e
n
e
v
e
r

t
h
e
y

l
o
c
a
t
e
 
n
e
w
 
m
a
t
e
r
i
a
l
s
.

S
o
 
f
a
r
 
n
o
 
n
e
w

r
e
f
e
r
e
n
c
e
s
 
h
a
v
e
 
b
e
e
n

e
n
t
e
r
e
d
.

O
t
h
e
r

s
p
e
c
i
f
y
)
:



W
h
a
t
 
i
n
s
t
r
u
c
t
i
o
n
a
l
m
a
t
e
r
i
a
l
s
 
s
u
i
t
a
b
l
e
 
f
o
r

s
k
i
l
l
 
g
r
o
u
p
s
 
a
n
d
 
n
o
t

a
l
r
e
a
d
y
 
c
o
d
e
d
 
i
n

S
e
p
t
e
m
b
e
r
 
h
a
v
e
 
y
o
u
d
i
s
c
o
v
e
r
e
d
 
o
r
 
p
u
r
c
h
a
s
e
d

s
i
n
c
e
 
t
h
e
 
b
e
g
i
n
n
r
E
4
o
f
 
s
c
h
o
o
l
?

8
.

P
l
e
a
s
e
 
p
u
t
 
a
 
c
h
e
c
k
 
i
n

f
r
o
n
t
 
o
f
 
t
h
e
 
m
a
t
e
r
i
a
l
s
 
y
o
u

l
i
s
t
e
d
 
i
n
 
4
7
 
w
h
i
c
h
h
a
v
e
 
b
e
e
n
 
c
o
d
e
d

a
s
 
c
o
m
p
l
e
t
e
l
y
 
a
s

n
e
c
e
s
s
a
r
y
 
a
n
d

a
d
d
e
d
 
t
o
 
t
h
e
 
R
e
s
o
u
r
c
e

F
i
l
e
 
d
u
r
i
n
g
 
t
h
e
 
y
e
a
r
.

9
.

N
o
w
 
m
a
n
y
 
n
e
w

r
e
f
e
r
e
n
c
e
s
 
h
a
v
e
 
y
o
u
 
b
e
e
n

r
e
s
p
o
n
s
i
b
l
e
 
f
o
r
 
a
d
d
i
n
g
 
o
r

s
u
g
g
e
s
t
i
n
g

t
o
 
t
h
e
 
c
o
o
r
d
i
n
a
t
o
r
?

N
o
n
e

1
-
5

5
-
1
0

M
o
r
e
 
t
h
a
n
,
 
1
0

1
0
.

H
o
w
 
d
o
 
y
o
u
 
f
e
e
l
a
b
o
u
t
 
t
h
e
 
u
s
e
f
u
l
n
e
s
s

o
f
 
t
h
e
 
R
e
s
o
u
r
c
e

F
i
l
e
?

M
a
r
k
 
a
n
 
X
 
o
n
 
o
n
e
 
o
f

t
h
e
 
v
e
r
t
i
c
a
l
 
l
i
n
e
s
:

S
o
m
e
w
 
a
t

H
i
g
h
l
y

u
s
e
f
u
l

u
s
e
f
u
l

m
d
i
 
s
p
.
e
n
s
 
a
b
l
e

1
1
.

W
h
a
t
 
i
m
p
r
o
v
e
m
e
n
t
s
 
c
a
n
b
e
 
m
a
d
e
 
i
n
 
t
h
e
 
R
e
s
o
u
r
c
e

F
i
l
e
 
t
o
 
i
n
c
r
e
a
s
e

i
t
s
 
u
s
e
f
u
l
n
e
s
s
?

1
2
.

I
s
 
t
h
e
 
f
o
r
m
a
t
 
o
f

t
h
e
 
R
e
s
o
u
r
c
e
 
F
i
l
e

e
f
f
i
c
i
e
n
t
 
f
o
r
 
y
o
u
r
 
u
s
e

(
s
l
i
p
-
o
u
t
 
s
h
e
e
t
s
 
i
n

s
e
p
a
r
a
t
e
 
f
o
l
d
e
r
s
)
?

1
3
.

H
o
w
 
c
o
u
l
d
 
t
h
e

f
o
r
m
a
t
 
b
e
 
i
m
p
r
o
v
e
d
?

N
O



1
4
.

P
l
e
a
s
e
 
r
a
n
k
 
t
h
e

f
o
l
l
o
w
i
n
g
 
t
y
p
e
s
 
o
f

t
e
a
c
h
i
n
g
 
m
a
t
e
r
i
a
l
s

a
c
c
o
r
d
i
n
g
 
t
o
 
h
o
w

f
r
e
q
u
e
n
t
l
y

1
,
T
o
u
 
u
s
e
d
t
h
e
m
 
i
n
 
y
o
u
r

s
k
i
l
l
 
g
r
o
u
p
s
.

U
s
e
 
1
 
f
o
r
 
m
o
s
t

f
r
e
q
u
e
n
t
l
y
 
a
n
d
 
5

f
o
r
 
l
e
a
s
t

f
r
e
q
u
e
n
t
l
y
.

l
e
s
s
o
n
s
 
f
r
o
m

t
e
x
t
b
o
o
k
s

t
e
a
c
h
e
r
-
d
i
r
e
c
t
e
d

a
c
t
i
v
i
t
i
e
s
 
f
r
o
m
 
t
h
e

R
e
s
o
u
r
c
e
 
F
i
l
e

s
t
u
d
e
n
t
 
w
o
r
k
s
h
e
e
t
s

m
u
l
t
i

'
a
 
m
a
t
e
r
i
a
l
s

(
s
l
i
d
e
s
,
 
r
e
c
o
r
d
s
,

f
i
l
m
s
t
r
i
p
s
)

m
a
t
e
r
i
a
l
s
-
t
h
a
t
 
y
o
u

y
o
u
r
s
e
l
f
 
m
a
d
e
,

r
e
g
a
r
d
l
e
s
s
 
o
f
 
t
y
p
e

1
5
.

D
o
 
y
o
u
 
h
a
v
e
 
a
n
y
o
t
h
e
r
 
s
u
g
g
e
s
t
i
o
n
s
?

A
r
e
 
t
h
e
r
e

c
o
m
m
e
n
t
s
 
y
o
u
w
o
u
l
d
 
l
i
k
e
 
t
o
m
a
k
e
 
i
n

e
x
p
l
a
i
n
i
n
g
 
o
r

e
l
a
b
o
r
a
t
i
n
g
 
o
n
 
a
n
y
o
f
 
y
o
u
r
 
r
e
s
p
o
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s
e
s
?


